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EDITORIAL

Dear Readers

It is my pleasure to hand this copy to you. In
this issue we bring you some interesting
articleswith afocuson current scenesin ELT,
beginning with a short paper by Prof Sephen
Krashen, a namefamiliar to English language
teachersacrosstheworld. Inthisshort write-
up, Prof. Krashen refers to an experiment
conducted by Ponniah and Priya on the
efficiency of *““aesthetic reading” in contrast
to “efferent reading”. Krashen highlights the
validity of the key finding and substantiates it
with further evidence.

Dhanappa Metri has reported an experiment
inteaching Functional Englishto hisstudents.
In this article, he provides tips to the readers
to motivate the learners to become ‘inspired
learners’ by training them to find their own
materials, and read to learn so that they
become proficient users of English. Metri,
without saying so, has pointed to a new genre
of teaching whichisinvoguein certain pockets
of the world — the DIY (Do-It-Yourself).

Thenext article by Vijayakumar Chintal apalli
arguesfor DI'Y coursesin higher education and
focuses on using the available corpora for
language learning. He el aborates how cor pus
can provide the necessary help to a learner to
understand the various shades of meaning a
word can yield. He endorses Paul Nation’s
research findings and their application in the
classroom, specifically in ESP courses in
higher education.

Doing and reporting research helpsin a
teacher’s professional development. Dnyandeo
Kale hasreported the findings of hissurvey to
assess the knowledge of methods that the
primary level teachers of English in Satara
district in Maharashtra have and their

familiarity with thelabels. Based on the survey,
he has been able to arrive at valuable
conclusions on the changes that need to be
brought about toimprove the English language
teaching situation in the district. His survey
may be replicated in other regions (especially
rural) and the findings of such surveys might
help us to make generalizations from them.

The next article, a longer piece, argues for
introducing a course in academic writing for
the students of engineering in the state of
Telangana. The author puts forth powerful
arguments supported by facts and figures
derived from a survey conducted by him. His
arguments and findings are sound and worth
sharing.

Along with these, we have our regular features.
Prof. Saraswathi (‘Grammar Guru’), with her
subtle sense of humour, makes us realize the
importance of passive constructions and their
use in real life, and addresses the question
whether to convert or not to convert an active
sentence into the passive. Prof. Lal, in his
series on the story of the English language,
touches on a very important development in
the history of the language — The Great Vowel
Shift. Finally, we have useful tips by Prof.
Elango on teaching reading using graphic
organizers (here, ‘fishbone organizer’) to
enable |learners to comprehend and later
produce a piece of argumentative writing by
demonstrating the pragmatic value of thetool.

We hope you enjoy reading this issue and
welcome your comments as well as
contributions for the forthcoming issues —
articles, book reviews, and reports on your
successful classes (‘It Works!”). Happy
reading.

SMohanraj, Guest Editor
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Aesthetic Reading: Efficient Enough
Stephen Krashen

ABSTRACT

Ponniah and Priya (2008) reported that ““aesthetic’” (fiction) readers of English as a
foreign language outperformed “efferent” (non-fiction) readers on tests of English. This
result is consistent with findings showing that aesthetic texts contain substantial amounts
of academic language and supportsthe conclusion that fiction contains enough academic
language to bring second language students to high levels of competence in English.

Keywords. Aesthetic reading; Aesthetic readers; Efferent reading; Efferent readers.

Ponniah and Priya (2008) compared the
literacy competence in English as a second
language of 50 engineering studentsin India
who preferred “aesthetic” (fiction) reading
with those who said they preferred “efferent”
(non-fiction) reading. All had studied ESL
for 12 years and all had same amount
(quantified in terms of the number of years
of schooling) of instruction in English.

The subjects were asked about the kinds of

reading they did. Based on their responses,
37 subjects were classified as primarily
aesthetic readers (fiction) and 13 asprimarily
efferent readers (newspapers, technical,
academic).

Aesthetic readers outperformed efferent
readerson all testsof Englishliteracy (Table
1), aresult similar to that reported in Sullivan
and Brown (2014) for vocabulary
development in English as afirst language.

Table 1. Performance of Aesthetic and Efferent Readerson Tests of English Literacy

Aesthetic Efferent t p effect size
R.C. 6.93 (1.57) 6.38 (1.12) 1.15 0.25 04
Cloze 6.84 (1.34) 5.84 (1.84) 2.03 0.047 0.62
Grammar 7.71(2.41) 5.38 (1.43) 3.26 0.002 1.18
Writing 3.55 (.94) 2.26 (0.99) 4.17 0 1.34

Grammar = rewrite a passage correcting errors

Writing: Write a passage incorporating a given sentence.
RC: Reading Comprehension
Maximum score: RC, Cloze, Writing = 10, grammar = 20

Journal of English Language Teaching, Vol. 62, No. 2, Mar.-Apr. 2020




Asseeninthetable, aesthetic readers scored
higher on all measures, but the difference was
not statistically significant on thereading test.
It needs to be pointed out, however, that
Ponniah and Priyaused atwo-tail test. A one-
tail test is more appropriate here, as the
direction of the effect can be predicted based
on previous research. For aone-tailed test, p
=.125, still falling short of significance, but
close to an acceptable p-level for statistical
significance. Also, the effect sizefor reading
comprehension is substantial.

As Ponniah and Priya (2008) point out, it is
likely that the aesthetic readersread more (1),
which could account for their advantage, as
anumber of studies have reported that those
who do more reading have higher
achievement in both first and second
language (Krashen, 2004). Nevertheless, the
results are consistent with studies showing
that “aesthetic” texts contain a great deal of
academic language (Rolls and Rodgers,
2017; McQuillan, 2014; Green, in press).

It has not been established that aesthetic
reading ismoreefficient (e.g., moreacademic
words acquired per page read) than efferent
reading, but Ponniah and Priya’s results in
English asaforeignlanguage, aswell asthose
of Sullivan and Brown’s (2014) in first
language development suggest that even if
aesthetic reading islessefficient than efferent
reading in acquiring academic language, it
is efficient enough. What is clear is that
aesthetic reading counts.

NOTE

(1) Beniko Mason (personal communication)
pointed out to methat thisistrue of Ponniah
and Priya’s subjects: more subjects were

aesthetic readers than efferent readers, the
aesthetic readers reported reading more and
they read awider variety of texts.
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Teaching English to the Inspired Learners

Dhanappa M Méetri

ABSTRACT

This paper reports an experiment in teaching English to theinspired learners. Englishin
undergraduate classesis mainly learnt for marksin examinations. The process of serious
language learning will barely start unless the reasons for not being motivated are
diagnosed and remedies are found. The expected outcome is a distant dream unless the
learners are motivated to learn the language seriously. Through an action research, the
writer of this paper found out the reasons behind the lethargy and skillfully inspired the
learnersto love English language learning... Mind blogging, involving the parents, using
technology, empowering learners, enhancing learner engagement, and providing the
learners with the right material brought out expected results. A teacher’s love for English
and for his learners along with professional commitment can definitely motivate the
learners. Once inspired, the sky is the limit to learning English.

Keywords. Learning English; learner-lethargy; inspiring learners; auto learning.

I ntroduction

Amidst the modern miracles of ICTs having
the capacity to solve amost dl the academic
problems, thequality of learningin general and
learning of English in particular in the
conventional degree courses in a mgjority of
cases is rarely satisfactory. A committed and
imaginative teacher is bound to find asolution
rather than get involved in the blame game.
Action research gpproach along with teaching
isessentia and thishasbeen well suggested by
Ramani (2014) that the educational
practitioners should be aware of their day-to-
day problems scientifically, in order to find
practical solutions and improve the teaching-
learning process. This paper istheresult of one
such investigation by a dissatisfied researcher.

Lethargic learners
Learners in India study English for about

fifteen years, but they are not proficient in any
of the skillsthe system expects. According to
the UGC Modd Curriculum (2001), learners
from Indian universities are expected to study
a certain amount of English to gain the
required competence in using English
language: to comprehend English texts of a
moderately advanced level, certain
compositional skills required in various
professions, activities in English, and the
literary use of English to some extent. The
learners, onthe contrary, carelittlefor theskills
and their sole purpose is to score marks to
qualify in examinations. The researcher has
been endowed with the responsibility of
teaching functional English to the
undergraduate learners in a conventional
college for thirty-two years, and is frustrated
at the poor outcome of the effortsput in. Keen
observation shows that the learners no doubt

Journal of English Language Teaching, Vol. 62, No. 2, Mar.-Apr. 2020 5



have a desire for learning English language
but want to adopt short cuts and easy methods
to do so. Thusthe quality of learning aswell
ascompetence achieved aredeteriorating fast.

Functional English classes have very large
number of students, so it is very difficult to
manage and make learning effective.
Heterogeneity rulesthe scenesdueto diversity
in the intelligence, emotional, and energy
quotient of thelearners. Inadditionto this, the
learnershavevaried socid, cultural, financial,
and linguistic backgrounds. Their basic
knowledge of English language measured in
terms of vocabulary, pronunciation, and
grammar is mixed. The faculties, in such
mismatched teacher-student ratio have stiff
challenges to face. Only committed teachers
areableto convert their lethargic learnersinto
passionate learners.

Need for Inspiration

Thereis hardly any English educator who does
not blame the system and the learners for their
poor engagement in learning English language
serioudy. Instead of joining the chorus, thereis
aneed for taking the bull by itshorns. Teaching
English in India is full of chalenges but dso
flooded with tonsof opportunities(Metri, 2013).
Prasad and Rao (2019), inther interesting article,
mention two types of motivation: internal and
externd. They cdl it adriving forcewhich helps
to accomplish any task creatively. Due to
inspiration, inner conditions such as wishes,
desires, and gods, act to move in a particular
direction in behaviour.

Initiation of Inspiration
Learner desensitization

Their peers, teachers, and parents have made

learning English a difficult task towards
getting agood job. Asaresult, learners have
become shy and oversensitive. Failures in
English in the memory-testing examinations
have created a type of fear, a phobia among
thelearners. Desensiti zation through counter
teaching theory by Wolpe was adopted. To
desensitize learners, they were made to
handlereading material in English other than
their prescribed texts. They were motivated
towatchtelevision newsand use social media
consciously in English. Student reading and
presentation activities were also practised.
They participated in different co-curricular
activities and wrote for the college annual
magazine.

I nvolvement of parents

After convincing the parentsabout the sincere
effortsand theinterest generated among their
wards, an appeal was made to provide these
learners with suitable study tools. Parent
collaboration is the secret to any successful
innovation because Indian parentslong to see
their wards speak in English. The rapport
with the parents proved fruitful in equipping
the learners with smartphones, English
newspapers, and other extrareading material.

Empowered learners

Self-analysis (SWOC) to understand one’s
strengths and weakness was done. The
learners were well-equipped with the right
study material and some onlinecourses. Their
feedback after every activity was collected
and the promotion of auto learning technique
created the feeling of empowerment and
aroused the passionate learner inthem. They
were empowered with the right amount of
self-esteem and ambition to devel op further.

6 Journal of English Language Teaching, Vol. 62, No. 2, Mar.-Apr. 2020



Collaborative and cooperative learning

To overcome the problem of a large class,
small groups of ten students each were made
to learn together and cooperate with one
another. The reading materials bought by
those who could afford were shared among
the poor. The leader of the group whose
competence in English was better took care
of their problems before the facilitator
remedied them.

Learning made activity-based

The speaking and writing activities published
in the JELT and the ELT Voices were
practised in the class. Learning was made
application-oriented. For example, while
dealing with interview techniques, they were
made to interview people from all strata of
the society. They interviewed the people in
their first or local language and theinterview
was translated into English collaboratively.
While teaching them some written
communication skills, they were made to
collect the material from rea life and the
learners appreciated such tasks. Participative
techniques like role playing, debates, and
PowerPoint presentations were used. The
learnerswho got an opportunity inthe process
of teaching-learning became more
enthusiastic in course of time.

Technological amplification

The use of audio and video files made
learning quite interesting. They were
motivated to prepare slides with the help of
freeinternet clipsrelated to their studies. The
learners noticed that they were ever ready to
get involved in such activities. They were
motivated to visit the sitesand learn English

through online courses, too. Learning was
further complemented outside the classwith
the help of social mediaand mobilelearning.

The outcome
Prepared learners

The inspired learners with vision prepared
themselves after their self-analysis (SWOC)
and understanding their own Strengths,
Weaknesses, Opportunities and Challenges.
They charted the path of their journey tolearn
English suitable for their career. The
enhanced awareness helped in building
confidence, leading to their pursuing the
study of English language seriously. This
aptitude with zeal was fully utilized in
developing effective learning of English.
Oncethelearnerswere aware of their future,
they came out of their lethargy and planned
everything according to fixed objectives.
They were charged learners, absolutely
different from their own past condition.
Effectivelearning under such circumstances

was quite easy.
Scope for innovative practices

The class full of motivated learnersis like
theland with porous soil where anything can
be cultivated. A teacher successful in
winning the hearts of the learners can
develop best practices to improve teaching
and learning of English. The learners fully
charged were ever ready to invest money,
mind, and hard work. For these motivated
learners, learning was no more ahated work
but an enjoyable activity. Thefacilitator was
fully involved and went beyond all ELT
methods to become an eclectic English
educator.
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Well-equipped learner

Once their path was chosen, the learners
started equipping themselves properly. The
researcher observed that the learners were
equipping themselves with basic tools like
dictionaries, textbooks, grammar books, and
websites. Most of them utilized their mobile
app dictionary. Their enhanced interest
motivated them to find resources beyond the
textbook and the classroom in the world at
large. They even started to read extensive
reading material in the form of English
newspapers, magazines, and journals. Their
use of the library was quite interesting to
watch.

Engaged learners

The learners, who usually focus on their
performance in examinations, found the
entire process of learning pleasurable now.
Possessing the extensive reading material
made them feel proud and confident.
Overcoming their hesitation, they used
English with pleasure. They had dreams in
their eyes, so every responsibility was
meaningful to them. In course of time, their
enhanced passion made them prepared
learners so they started browsing the topics
in advance. The learners were even found
preparing their own notes, keeping in mind
the entrancetestsfor their higher studiesand
the competitive examinationsin future. The
candidates with a lot of inhibitions turned
competent and confident.

Facilitator’s professional satisfaction
Oncethelearnerswere motivated to bewell -

equipped in learning the English language
passionately, thejob of thefacilitator became

smooth and systematic. It was equally
pleasurable to the facilitator to see the
enthusiastic learners acquiring skills after
skills. The attendance in the class improved
naturally, making thefacilitator freefromthe
problem of marking attendance mandatorily.
He could see his students participating in
different competitions, further enhancing
their confidence.

The scope

This kind of a motivational approach is
effective for not only learning English, but
can be extended to the learning of other
subjectsaswell. Theteachersarefreetofind
pragmatic solutions to genuine problems.

Limitations of the experiment

This experiment demands a lot of time and
effort onthe part of theteacher. Itisamatter
of motivation, so the facilitator needs to
display love and commitment. The faculty
should be prepared to provide more than
bookish knowledge. The committed faculty
may face distractions from their colleagues
and afew learners may not be ready to change
and prevent others from changing.

Conclusion

Technology has its tremendous impact on
English language teaching. Learners have
everything to learn and master the language.
What they need is a true zeal to learn the
language and it is an opportunity to the
educatorsto inspire the learners and provide
themwith theright materials. Thetrust deficit
between the academia and the society is
widening fast, and the teachers committed
to their profession and ready to run an extra
mile can minimize thisgap. They can derive
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the much-needed job satisfaction, elevating
themselves in the eyes of the learners,
parents, the institution, and the society at
large. We, the English teachers, have greater
opportunitiesfor contributing towards nation
building with the human resources proficient
in English language skills. Looking at our
profession with the much-needed research
approach isindispensableand action research
is a remedy to many worries of the English
teachers at al levels.
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‘Do-1t-Yourself’ English Courses for Higher Education

Vijayakumar Chintalapalli

pedagogy; ESP; |earner-centeredness.

ABSTRACT

Do-It-Yourself isan innovative practicein ELT, where the students have the autonomy to
pursue their language interests. When combined with modern corpus tools such as
concordances and genre pedagogy, the DIY courses can enable learners learn various
aspects of language crucial for their success on specific academic programs. In this
paper, | propose to introduce the concept of DIY in ESP courses in higher education
context and show how they can truly promote |ear ner-centredness in an ESP education.

Keywords: Concordances; corpora; lexical-grammatical items; DIY Courses, genre

I ntroduction

InIndia, most of thetechnol ogical ingtitutions
offer two types of English language course:
generd or communicative English courseand
technical communication course. While the
former stresses the importance of English
communication skills in everyday contexts,
the latter attempts to focus more on the
“professional” contexts of language use such
as technical report writing and presentation
skills. The scope and nature of these English
courses vary from institution to institution.
The course content for both the courses is
generally drawn from the core disciplinesthat
both the teachers and | earners can access; no
content is taken from subject disciplines.

Recent Trends in English for Specific
Purposes

The demand to satisfy the individual
language needs of higher education students
has motivated some ESP practitioners to
reconceptualize the scope and nature of ESP

courses. Some earlier attempts in this
direction made an effort to identify the core
linguistic aspects, such asgenres and lexico-
grammatical features, and conventions that
were typically employed by the members of
the discourse communities. Materials
producers typically organized the content in
terms of genres, lexical, and grammatical
items for instructional purposes. In order to
provide a heightened awareness of specific
academic genres, some practitioners
attempted to design consciousness-raising
activities by binding linguistic realizations
such as rhetorical moves and lexico-
grammatical patterns with their socia and
communicative purposes (Sengupta, Forey,
& Hamp-Lyons, 1999). Learners were
encouraged to analyse language use from the
points of view of social purpose and
audience.

Some other experts found it convenient to
use technological tools such as language
corpora in the ESP classes. Data-driven

10 Journal of English Language Teaching, Vol. 62, No. 2, Mar.-Apr. 2020



learning was introduced by Johns 30 years
ago. Johns (1991), in his seminal article,
demonstrated how teachers could use
computer corpora directly in the language
classroom to help learners “discover”
patterns of language use. Although this bold
move towards the use of a rather
unconventional source of language and a
radical methodology “learn how to learn”
managed to attract some noteworthy applied
linguists’ attention (Thurstun & Candlin,
1998), its pedagogic potential was only
realized much later.

Corpus-based language education and
DI'Y courses

Understanding authentic language, according
to corpus researchers, requires both
syntagmatic and paradigmatic approachesto
reading. In asyntagmatic, horizonta or linear
analysis, we can observe and analyse
authentic language as it flows. We can study
different contextual properties, starting from
rhetorical moves to lexical choices, to
determine the texture of the texts. Similarly,
thevertical paradigmatic analysis of acorpus
can help us with the typical lexico-
grammatical patterns. For example, studies
on the frequently used lexical bundles in
spoken and written academic registers have
relied on paradigmatic analysis to identify
functional bundles for pedagogic purposes
(Biber & Barbieri, 2007). Corpus-based
courses fundamentally rely on these two
strategies to enable learners to understand
real language use.

Severa EAP and ESP projects have used
computer corpora to produce frequency-
based word lists for general and specific
purposes (Nation, 2016). Paul Nation’s

Range program and Oxford’s WordSmith
Tools are the popular tools used to identify
technical and semi-technical vocabulary
items. Although not much research is
available as to how these lists have been put
to use by ESP students in the classroom,
several publications, including learner
dictionaries, have successfully produced
discipline-specific ESP materials with the
help of these word lists (Smith, 2014).

However, the scope of corpus-based word
listsinlanguage educationinthelast ten years
has spread beyond single-word lexical items
to phrases and lexico-grammatical patterns
in specific spoken and written registers
(Simpson-Vlach & Ellis, 2010). Hyland
(2008) and (Biber & Barbieri, 2007), for
instance, classified bundle types based on
their occurrence in different disciplines and
registers. While a large number of bundles
used in classroom discussions tend to
organize the discourse in action, Hyland
pointed out that many research-oriented
bundles used in science and technology
imparted ‘a laboratory-focused sense to
writing” (Hyland, 2008:14). Similarly, he
showed how some bundles hel ped writersto
express stance (it is possible that; it may be
due to), while others signalled transition (in
contrast to; on the other hand).

DIY corpus-based courses

DIY corpus-based courses, unliketraditiona
ESP courses, are intrinsically structured to
promote autonomy. Besides, the scope of
these courses could go beyond word lists. In
fact, modern DIY courses take into
consideration register or field variations,
audience variations, and genre variations. In
a recent study by Dong & Lu (2020), both
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the instructor and students compiled a
specialized corpus of engineering research
articles (RAS) to study the rhetorical moves
and thelr associativelinguistic aspects. At the
genrelevel, they tagged therhetorical moves
of RAs using specific functional labels—
making topic generalizations, indicating to
gaps, presenting the present wor k— that John
Swales (Swales, 2004) has produced with the
help of modern corpus anaysis tools. Once
they tagged the moves, they then extracted
move specific concordances (for example,
claiming centrality) to study how thewriters
relaized the moves in terms of linguistic
expressions (plays an important role;
however, little knowledge). In other words,
they studied the typical and frequent
paradigmatic patterns that marked the moves/
steps to understand how writers delpoyed
their language resources to organize their
ideasin alogical order.

Similarly, Charles from the Oxford
University Language Centredesigned aDIY
(Do-It-Yourself) academic writing coursefor
agroup of advanced learners from different
disciplines (Charles, 2012). Unlike Dong &
Lu’s (2020) study where every student
contributed a text to the specilaized corpus,
Charles’ study attmepted to make a group of
41 students from 12 different disciplines to
compile their own corpus of texts, which
could be accessed later without the Internet:

a. tolearnthegrammatical formsappropriate
to their contexts of academic writing, and

b. to extend and refine their vocabulary
knowledge (whichincludes collocations).

Sheeven allowed them to add and del ete texts
fromtheir corpus, because her mgjor aim here

wasto help students correct and improvetheir
writing independently. The students were
encouraged to study, among other things,
grammatical aspects (countables and
uncountables: whether theword literaturein
review of literature takes/does not take the
definitearticle), self-referencing practices of
writers (using I, we, our, my in research
writing), and the use of appropriate linking
adverbias (however, nevertheless, hence, and
therefore) in presenting arguments and
counter arguments.

Why DIY courses?

Charles’s DIY course was an interesting one
in many ways:

a. It addressed the language needs of 41
students from 12 different academic
disciplinesin the same course.

b. The materials used by students
represented the conventions of their
academic disciplines.

c. It promoted learner autonomy in text
selection and text exploration.

d. The course was dynamic so that the
students could change their writing goals
any time during the course by adding or
deleting texts from the corpus.

e. Thecorporaand thetoolsthat analysethe
corporacould beretained for along time.

f. Inthelong run, it reduces the reliance of
students on external support such as
proofreading agencies and supervisors.

What this DIY course aimed to achieve is
what we generaly plan to achieve for our
courses: to enable our learners become
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independent learners. To achieve this goal,
we organize our tasks and activities around
coherent independent texts, and attempt to
unpack the logical relations by carefully
reading every sentence in thetext. ThisDIY
course, on the contrary, allows learners to
study language syntagmatically while at the
sametimeshowing patterns paradigmaticaly.
Since the corpus contains individual texts of
students’ choice, the students can go through
them whenever they want to unpack logical
relations. The benefit of accessing
paradigmatically the patterns, however, isthat
it exposes students to possible permutaions
and combinations at each level. If the corpus
is too big like the Corpus of Contemporary
American English (COCA), the number of
permutations (collocations) one can find
could be even greater. You may visit the
website: https://www.english-corpora.org/
coca/ and search, for example, for the
contexts and the waysin which the node (the
search word significant) could be used in
writing.

However, when a student compiles a
specialized corpus, which has arepresentive
sampleof textsfrom aspecific disciplineand
genre, he/she will be able to identify the
typical patterns used in that genre and
discipline. DIY courses, instead of teaching
students directly the rules, as Johns (1991)
demonstrated, they ask the studentsthe right
questions to establish apurpose for learning
and thereby for exploring concordances.

Earlier attemptsin data-driven learning used
large databases and provided students with
instances that were not within the contextual
and linguistic range required for them. This
was messy and chaotic, often resulting in

confusion and exhaustion. However, DIY
courses designed these days attempt to
encourage studentsto choosetheir own texts
for the corpus. This autonomy in text
sel ection supported by teacher model ling will
not only motivate students to do these
courses, but also expose them to authentic
language, whichistextually and contextually
appropriate. It will also enable usto offer truly
learner-centred courses in contexts where
each individua learner has specific langauge
needs.
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Under standing of Methods and Techniques among Primary
Teachersof English in Satara District

Dnyandeo Salu Kale

teaching methods and techniques.

ABSTRACT

This study reports a small survey that was undertaken to understand problems and
prospects of teaching English at the primary level in Satara district of Maharashtra. The
pur pose of the study was to explore the real state of teaching and learning of English in
the primary schools. There are several problematic issues as well as inspiring practices
associated with theteaching of English at the primary level inthedistrict. The questionnaire
designed to collect data from teachers comprised thirty objective as well as open-ended
questions. This paper presents an analysis of the responses to the questions pertaining to

Keywor ds. Methods and techniquesin ELT; ELT practices; primary teachers of English.

I ntroduction

The quality of English learnt by students has
been the prime concern of al the teachers
and expertsin the field. When given a deep
thought, language teaching appears to be a
very complex process, as it involves
emotional, physical, behavioural, cultural,
political, historical, and practical elements.
A teacher has to take them all into account
while teaching any language, though the
preferences may differ according to the
teaching conditions. M ethods and techniques
used for imparting language skills play akey
role in the process. “Methods serve as a foil
for reflection that can aid teachersin bringing
to conscious awareness the thinking that
underlies their actions” (Larsen-Freeman &
Anderson, 2011, p. xi). Imitating how our
teachers taught us has been one of the
predominant trends in our classroom
teaching. “By exposing teachers to methods

and asking them to reflect on the principles
of those methods, actively engaging with the
techniques, teacher educators can help
teachers become clearer about why they do
what they do” (Larsen-Freeman & Anderson,
2011, p. xi).

Exposureto different methods enables them
to choose the appropriate method for their
classroom situations. It attracts them to a
particular method, which can be used most
effectively, apart from making them aware
of other methods in practice. This aso has
a visionary aim of enabling individual
teachersto practise a particular method that
they feel is most effective. This would
ultimately enable them to rej ect any method
imposed on them by the higher authorities
or submit to atop-down model. Where there
is no single method prescribed, teachers
would have an array of methods or
techniques to choose from according to the
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demands of the situation.
Problem of the Study

The government of Maharashtraintroduced
English as one of the compulsory subjects
in the lower primary classroomsin 1999. A
period of two decades has passed since the
introduction of this revised policy about
teaching English. Improvement in the
quality of English learnt by studentswasthe
main concern of the policy. The expected
outcomes are still not in sight. It would be
interesting to study different aspects of
teaching English at the primary level.
Particularly, it is important to study the
methods and techniques practised by
teachers in the schools for imparting
language skills.

Rationale of the Study

The syllabus and textbooks have been revised
only twice in the last twenty years. The
teaching method recommended by the
syllabus committee is the Play Way Method
in addition tothe Lexica Approach. Teachers
arenot allowed to teach grammar, which was
the primary focus of teaching English before
1999. Many teachers insisted on teaching
grammar but could not, because of the change
in policy. This has seriously affected the
classroom teaching strategies and the quality
of Englishlearnt by students. Inview of these
imposed changes, it becomes essential to

study the methods and techniques adapted by
teachers for teaching English in the primary
classes. The study also explored certain
unexplored practical aspects of the
implementation of methods in the
classrooms.

Area of the Sudy

Satara is a district located in the western
region of Maharashtra. This has been a
district of utmost importance historically and
politically, as it served as the capital of the
Maratha Empire during the period of Chh.
Shahu, thegrandson of Chh. Shivgji. Itisalso
amajor agrarian district of thestate producing
the best quality groundnuts, thus adding to
the state revenue substantially.

Procedure

A survey was conducted to achievetheaims
of the study. Based on a random selection
across the district, 350 teachers were given
the questionnaire. However, only 86
teachers responded. The questionnaire
consisted of only two questions pertaining
to methods and techniques. The first
guestion was an objective type question.
Teachers were required to choose or name
the method or methodsthey use. The second
guestion wasintended to know what exactly
they practise in the name of a particular
method they have mentioned in responseto
the first question.
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Responsesto Question 1. Table 1 presents the responses of the teachers to the question.
* Every teacher was free to mention more than one method.

Method Used* No. of Percentageto | Separate | Combined
Respondents | the Total (86)

Direct Method 23 26.74 3 20

Grammar-Tranglation 16 18.60 4 12

Communicative Approach 41 47.67 1 40

Audio-Lingual Method 26 30.23 1 25

Situational Language 32 37.21 0 32

Teaching

Total Physical Response 14 16.28 0 14

Eclectic Approach 38 44.19 10 28

Constructivism 36 41.86 7 29

Co-operative Language 27 31.40 1 26

Teaching

No Grammar Approach 5 581 0 5

Any Other 9 10.47 0 9

No Response 3 3.49

Invalid Responses 21 24.41

Only 3 teachers ((3.49%)) did not respond
to the question. Forty-one teachers (47.67%)
use the Communicative Approach for
teaching English either separately or in
combination with some other approach
which appears to be the most useful
approach for classroom teaching. However,
it is surprising to note that 44.19 % and
41.86 % teachers claim to use the Eclectic
Approach and Constructivism respectively
for teaching English in the classroom.
Through interactions with the teachers
during the survey, the researcher came to
know that most of the teachers prefer to use

constructivism for teaching English, asthey
find it conduciveto the classroom situations.
It was also observed that only 27 teachers
(31.39%) use only one approach for teaching
English in the classroom, which means that
69.61% teachers find combinations of
different approaches and methods suitable
for teaching English.

A few of the responses were considered
invalid, as the researcher found that the
combinations that the teachers had chosen
were either not rational or not possible.
Hence, those were not considered for
analysis.
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Responseto Question 2

The second question required the teachers
surveyed to explain their method or way of
teaching. The question expected descriptive
answers based on the strategies adopted by
theteachers. Their responses were asfollows.
(Responses in the Marathi language have
been trandlated.)

1

10

18

Direct Method - Translation -
Communicative Approach

Direct method is compulsory. First, No
grammar Approach, then
communicative and use of audio-visual
aids.

For 1% standard, | do all the activitiesin
front of students and ask them to repeat
them. It needs more and more practice.
| useaudio and visual materiasfor them.

Teachin English, explainin Marathi and
give easy examples.

Communicative approach: Students
show pictures from the book and
teachers give information about the
picture.

Spellings, words, sentences come in
sequence in above methods.

Tranglation
By trandating in Marathi

Constructivism: This method is useful
in primary education. In this method,
there is actual experience, enjoy,
activity-based learning.

First tell in Marathi, then translate in
English.

11

12

13

14

15

16

17

18

19

20

21

| use direct method and later explain it
in easy language using audio-visual aids,
efc.

Speak directly in English and explainin
simple English.

| giveparallel examplesof the object and
discuss them with students.

Loud reading, student reading, use of
dictionary for meaning/s of word/s, use of
words to construct sentences, activity-
based participation of students, discussion.

Read aloud; explain meanings of new
words in Marathi.

Whileteaching, some basic conceptsare
to beexplained in Marathi asthe mother
tongueisthe best language to understand
complicated issues.

The books of Maharashtra Textbook
Production Bureau are student-centred,
structural and pleasant in presentation.
Hence, | use methods given in the
textbooks.

In constructivism method, students, i.e.
learners, actively participate in the
learning process. Teacher encourages
students to learn.

Read the text clearly first, then explain
it. Give meanings of the words. Use
Marathi as per the requirements. Ask
guestionsto get feedback from students
about the content.

| use the teaching method by which
students understand easily.

Eclectic Approach includes all the
methods which | use.
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22 | speak to my students in English only.
Sometimesto find out unfamiliar words,
| make use of dictionary. | use audio-
visua aids.

23 Asstudentsdo not use English at home,
they do not understand it when spoken.
Hence, | find it necessary to trandate
content in Marathi. They understand
grammar better in Marathi.

24 | teach English using discussion method.
| ask questions and take feedback from
students.

25 Motivate students to share their
experiencesin the class.

26 Create situations in the classroom and
outside to encourage students to speak.

27 Useteaching aids such as cards, charts,
PPT. Practise some sentences outsidethe
textbook.

28 Make students participate.

29 Practise action words,
description, drilling, etc.

picture

(Note: Thesewerethe actual responses, and
the researcher has not tried to modify them.)

Analysis

When taken together, the responses create an
ideal picture of classroom teaching of
English, which is not a fact. This requires
further classification of the responses.
Accordingly, these responses have been
classified into four categories. The first
category is Theoretical Responses, which
means that the respondent teachers had just
mentioned the name/s of the approach/esthey
use for teaching. There are some teachers

who did not mention the name/s of approach/
es but gave a practical description of what
they do in the classroom. These responses
have been recorded as Practical Responses.
There are some teachers who had named the
approach and explained what they do in the
classroom. These responses have been
classified as Combined Responses. There
are some teachers who have not responded
at all. They have been classified as No
Response.

Table 2
Category No. of % age
Respondents
Theoretica 20 23.26
Practical 40 46.51
Combined 2 26.74
No Response 3 3.49

Source: Field Work

Teacher Response to Teaching Methods

‘ = Theriotica

27% .

. @ Practica
Combined

As Table 2 shows, 40 teachers (46.51%)
elaborated their practices compared to 20
teachers (23.26%) who had just named the
approach/es and method/s; 26.74% teachers
had stated the approach and elaborated what
they do while teaching in the classroom.
These elaborations by 63 teachers (73.25%)
make usthink about the relevant and not-so-
relevant responses. It wasfound that 25.58%
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teachersgaveresponsesnot relevant, i.e. their
responses do not match the methodsthey had
mentioned in response to the same question
or to thefirst.

Conclusion

Primary teachers in Satara district need
intensive orientation to methods and
techniques for teaching English in the
primary classes. Their knowledge is either
outdated or they do not want to adapt to
changes in teaching techniques in line with
the changing situation. Frequent training in
newly developed techniques and methodsto
cater for their needs is one of the best
solutions to update teachers’ knowledge and
improve the teaching-learning process.
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Grammar Guru VII

V. Saraswathi

If someone asks you “Would you like a cup
of coffee?”, what would be your normal
response? You might say “Yes, please,” if you
are a coffee addict like me. Or you might
politely refuse with a “No, Thank you.” Have
you ever heard anyone saying, “No, coffee
has already been had by me”? Yet this
monstrosity of a sentence, which one never
usesinreal life contexts, hasbeen dinned into
our heads as the passive form of itsinnocent
active cousin, No, | have already had coffee.
Another horror | found in agrammar book is
the sentence, The rose is sweet when it is
being smelt. Why can’t we make life easier
by saying, Therose smells sweet, and be done
with it?

In his Poalitics and the English Language,
George Orwell says, “Never use the Passive
voice where you can use the Active.” And,
most experts on style endorse the view that
the passive voice is always wrong. They do
have strong reasonsfor avoiding the passive.
Sentencesin the passive could look awkward.
They may |lead to obscured meaning. Further,
passive sentences are often long and wordy.
In fact, we can tighten up our writing alot if
we avoid the passive.

On the other hand, there are contexts where
the passive may be the best choice. Ronald
Reagan, a past president of the USA, is
believed to have said, “Mistakes were made”
while referring to the Iran contra scandal. It
is obvious who made the mistakes. The
passive voice could prove a powerful tool in
the hands of politicians. Kay Hudson feels

that, in some situations, the passive is not
only useful but also necessary. The choice
often depends on what information you want
to include and what element you want to
emphasize. Here are some contextswherethe
passiveis preferred:

(i) When the action is important, but the
agent is not important.

eg., Rainispredicted for thisafternoon.

(i) When the agent performing the action
isindifferent or unknown.

e.g., Thetreewas cut down to make way
for the flyover.

(iif) When the agent needsto be emphasized
by being placed at the end of the
sentence.

e.g., The winning boundary was hit by
Hazare.

(iv) In reporting scientific experiments
where an air of impersonality has to be
maintai ned:

e.g., One gram of sodium chloride was
taken.

(v) Whilereporting incidentsobjectively in
a newspaper.

e.g., According to a Government order
all processions are banned for a week.

Are the passive and active interchangeabl e?
Do they mean the same thing? Are they
paraphrases of each other? Not necessarily.
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Not always. Look at this:
All the mangoes in this basket are spailt.

Can we use the active voice instead? For
example,

Someone spoilt all themangoesin thisbasket.

Doesit make sense? Even if wewangle some
meaning out of it, do we ever use it? So, let’s
not stick to any hard and fast rules. Let’s use
the passive where it is appropriate. Let’s turn
to the active if it sounds better. Language,
after all, isamatter of instinct and intuition,
isn’t it?

Newspaper headlines generally prefer the

passive and could end up hilarious.

Fried chicken Cooked in Microwave Wins
Trip

Local Secondary School Dropouts Cut in
Half

Dr V. Saraswathi, (Formerly) Professor of
English (ELT), University of Madras.

[Editor’s Note: This is part of a series of
articles contributed by the author and
published earlier in The Times of India,
Education Times from May 2008 to May
2013. We are thankful to the author to permit
us to publish those articlesin our journal.]

Podcasting Tools
Podomatic (http://www.podomatic.com)
Spreaker (http://www.spreaker.com)

Audioboom (https://audioboom.com)

Some useful web tools for speaking skills

A podcast is an audio broadcast over the web. It is broken up into parts or episodes. Most
podcasts are similar to news radio programs and deliver information on a regular basis, but
they can also be comedy shows, special music broadcasts or talks. You as a teacher can set
up a podcasting channel in Podomatic, Spreaker, or Audioboom.

[Contributed by Dr. Xavier Pradeep Singh, Dept of English, St Joseph’s College, Trichy]

Members may access the current as well as some of the past issues of the journal on
the Web by clicking on the relevant link given on the Home page of ELTAI’s website:
www.eltai.in.

They may also get to know their membership details by clicking on “Member log in’
on the Home page of ELTAI’s website and entering their Membership ID. If required,
they may send an email to: eltai_india@yahoo.co.in for relevant information.
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The Need for a Coursein Academic writing: The Perceptions of
Under graduate Engineering Students

Kakkireni Nagaraju

ABSTRACT

Academic writing epitomizes the language of scholarship which helps one to gain
eligibility for higher education. The quality of students’ written work determines their
scholarship and acceptance in academia. Sudents who arrive at the university face the
challenge of adjusting to the academic writing demands of their chosenfield. They usually
face unfamiliar writing tasks in their studies, which they find quite difficult. Thereis a
dearth of literature addressing the academic writing needs of studentsin India. Though
the teaching of academic writing has been practised internationally for several years,
many universitiesin India have refrained from explicitly incor porating academic writing
skills. Hence, this study attempts to explore the significance of a course in academic
writing for undergraduate engineering students.

Keywords: Academic writing; needs analysis, undergraduate engineering students.

I ntroduction

Academicwriting refersto thekind of writing
that fulfilsapurpose of educationinacollege
or auniversity. It helpsoneto gaineligibility
for higher education. Many research studies
reveal that the academic success of the
students pursuing undergraduate and
postgraduate courses dependslargely ontheir
academic writing competence. Studentswho
cometo the university face academic writing
demands in their chosen field. They usually
find the writing tasks in their studies
unfamiliar and they find it difficult to cope
with them. In the wake of the enormous
growth in science and technology, imparting
academic writing skills to engineering
students has become the need of the hour.

The present study is different from most of
the studies in incorporating the views of the

students, who are thereal users of the course
book. The study takes into account the
perceptions of undergraduate engineering
students of Jawaharlal Nehru Technological
University (JNTU), one of the premier
technological universitiesin India, with the
help of a questionnaire focusing on the
academic writing demands of the course and
the need for a course in academic writing.

Technical Education in India

Technical education began in Indiain 1874
in the form of survey schools. It started with
certificate programmes and progressed to
diplomas, and then to undergraduate courses
in the second half of the 19th century. The
eighties and nineties of the 19th century
witnessed the establishment of a large
number of polytechnic and engineering
programmes. The fifties of the 20th century
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saw the emergence of postgraduate courses.
The advent of information and
communication technologies increased the
demand for engineering education and
resulted in the expansion of engineering
collegesin India. At present, there are more
than ten thousand engineering and
technological institutesin India.

The shift in higher education from being
elitist to mass education has brought several
new challenges. The amount of writing done
inthese coursesaswell asthe demands made
onwriting skillsby employers hasincreased.
As a result, the students are exposed to
substantial writing skills for which they
depend on regular explicit instruction,
guidance, and feedback. These issues
demonstrate a need for swift and significant
changes in provision for writing in higher
education and highlight the requirement for
a shift in both pedagogy and practical
methods (Haggis, 2006).

Academic writing is given much emphasis
in many countries like South Africa,
Australia, and some parts of Europe. The
United States has given utmost importance
to this form of writing, making it a pre-
requisite course in its university curricula
since the late 19th century. The Dearing
report of the United Kingdom highlighted the
need for a radical change in attitudes to
teaching in order to cope with the new
challengesfacing the higher education sector.
Accordingly, the United Kingdom has also
recognized the importance of good academic
language competence among the university
students.

In Asia, afew countries like China, Japan,
and Singapore have started giving importance

to academic writing. Though India produces
lakhs of professionals every year who serve
in different parts of the world, the academic
writing course in use is not being
implemented properly.

NeedsAnalysis

‘Need’ is an umbrella term that incorporates
many aspects of the teaching-learning
process. It takes into account various issues
like the learners’ goals, backgrounds, skills,
their language preferences, proficiencies, etc.
Needs are often seen asagap between current
and target needs. Intermsof the employment
profile of technical graduates, they need to
be trained to write project proposals and
reports. Besides this as a preparation to
achieving thegoal, they should also be given
adequate training in making notes,
representing information graphically, and
stating findings using statistical tools.

Literature Review

Theimportance of learning academic writing
in science and technol ogy for the students of
higher education has long been recognized.
It teaches students how to think critically and
objectively while conveying complex ideas
inawell-structured and conciseformat. Many
studies found that academic writing is one
of the most desired skillsat university, asthe
assessment of students takes place through
writing. Academic writing fulfils a crucia
function in the context of higher education.
Students have to meet the expectations of
thelir teachersin relation to academic writing
skills, aswriting isthe most common medium
used to assess students’ grasp of the content
of their courses (Bickmore-Brand, 1998).

Thedifficulty of acquiring academic writing
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competenceinasecond language (L2) iseven
greater because an L2 writer has to grapple
with a wide range of issues, among which
are L2 proficiency and cross-cultural
differences (Davis, 1994; Leki, 1996). The
students entering the university need to
develop academic writing competence as
writing a university is very different from
the style of writing taught at school (Mullins
et a., 1995).

Gonobcsik-Williams’s (2006) survey of
faculty across many universities in the UK
indicated that they expected studentsto show
asubstantial improvement in writing by the
time they graduated. Nesi and Gardner’s
study (2006) in the UK of the faculty across
disciplinesreported their finding that writing
at undergraduate level should progress
towards greater similarity to professional
journd articles, especially on the assignments
in academic writing genres. “Science seeks
to generate knowledge that is objective and
goes beyond an individual researcher’s
opinionsor preferences, and that isgrounded
in systematically obtained data” (Hempel,
1965).

Ganobscik-Williams’s survey highlighted
that “almost 90% of staff felt that it was
essential to teach writing skillsto university
students.” Maintaining standards of academic
writing among the students has implications
for the teaching-learning process in higher
education. Braine has observed that the
audiencesfor scienceand engineering writing
tasks are very often outside the classroom,
which makesthelearning of thesetasks more
challenging. Jackson et al., in their
investigation of undergraduate science tasks
at a South African university found that the

students were not adequately getting exposed
to writing assignmentsin the content courses
that could help them in learning academic
writing skills.

Nesi & Gardner (2006) gathered the views
of faculty membersin 20 departments across
three universities in the United Kingdom
about undergraduate student writing and
writing tasks in various disciplines. They
noticed that the types of assignmentsthat are
given in science, engineering, and other
disciplines are “essays, reports, laboratory
reports, project reports, research projects,
dissertations, group projects, posters, website
evaluation, problem sheets, case studies,
reflective writing, critical evaluation, and
marketing plans or proposals.” This largely
tallies with the needs we have identified.

Purpose Satement and Research Question

The purpose of this study wasto explore the
views of the students about the importance
of academic writing and the need for such a
course in their undergraduate engineering
programme. The Bachel or of Technology (B.
Tech.) course offered by the Jawaharlal Nehru
Technological University, Hyderabad
(INTUH) and its affiliated colleges has been
selected for this study due to its popularity
among the student community. The university
has more than two hundred engineering
colleges affiliated to it, from which one lakh
students graduate every year. The
undergraduate engineering students are
supposed to write many academic writing
tasks like essays and reports. They need to
write mini and major projects as part of
fulfilling the requirements of the course in
their penultimate and final years of study.
Thisisachallenging task for the students as
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they have not been adequately trained to write
such reports.

Research Questions

1. Do the students joining undergraduate
engineering courses necessarily possess
academic writing competence?

2. Do theundergraduate engineering courses
demand good academic writing
competence from the studentsto complete
the course successfully?

3. Do the undergraduate engineering
students of INTUH and its affiliated
colleges need a course in academic
writing?

M ethod

The study aimed to investigate the academic
writing problems and needs of the students,
to identify the academic writing demands of
the undergraduate engineering course, and to
examinetheviewsand suggestions of various
stakeholders on the proposed academic
writing course. A guestionnaire was used to
elicit the views of the students.

Participants and Data Collection

Any teaching-learning process has to give
more emphasis to students than to the other
stakeholders. Therefore, the views of the
students are important in taking academic
decisionsthat directly or indirectly influence
their performance in their academic and
professional life. To ascertain this, a
questionnaire with 10 questions to gather
their views on their writing needs was
administered. The questionnaires were
distributed to 100 undergraduate engineering
students studying in various colleges

affiliated to INTUH. They were given
sufficient time to provide their responses.

The student questionnaire had four
categories: (i) students’ competence in
academic writing and their school teachers’
contribution; (ii) importance, nature and
frequency of academicwriting, (iii) academic
writing requirements and feedback; and (iv)
the relevance of the course and suggestions.
The return rate of the questionnaires was
hundred percent as the teachers from all the
colleges helped in administering the tool.

The first category of questions aimed at
gathering general information on various
aspects of student writing with the help of
guestions 1, 4, and 6. The second category of
questions, 2, 3, and 5, explored theimportance
and the nature of academic writing in their
undergraduate engineering course. The third
category, questions 7 and 8, aimed at gathering
information on the students’ awareness of their
teachers’ academic writing requirements and
the feedback given by teachers. The last
category, questions 9 and 10, gathered their
views on the proposed academic writing
course.

Limitations

The study is limited to exploring the views
of undergraduate engineering students
studying in Jawaharlal Nehru Technological
University, Hyderabad and its affiliated
colleges. Academic writing skills are chosen
as they play a very important role in a
student’s success at various levels. They help
the students compl ete the course successfully
to pursue higher studies, to contributeto their
knowledge base in science, and to excel in
professional careers.
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The undergraduate engineering course has
been selected for the present study because
of its popularity among the student
community. More than half of the graduate
professionals produced every year in
Telangana state are from engineering
backgrounds. Thisuniversity was selected for
the study as more than two hundred
engineering colleges from different parts of
the state are affiliated to this university.

Analysisand Interpretation of Data

1. Students’ Academic  Writing
Competence and School Teachers’
Contribution
a. Academic Writing Competence

RESPONSE DATA
= Very Poor
= Poor
Fair to Average
= Good
Excellent

Fig.1. Academic writing competence
of students

The first question was a warm-up question
aimed at identifying the general academic
writing skills of the studentsin English. The
students were asked to rate how good they
were at academic writing competence in
English on a five-point scale. Forty-four
students chose the option “fair to average’.
Eleven and twenty-three students felt that
they were “very poor’ and ‘poor’ at academic
writing respectively. The option ‘good” was
marked by 16 students, whereas only 6
students felt that they were “excellent’.

b. School Teachers’ Contribution to
Students’ Writing at University

The second question was a general question
about the opinion of the students regarding
the contribution of their school teachers in
preparing them adequately for their writing
challenges. Only 32 students felt that their
teachers at school prepared them adequately
for their writing challenges in English at
university, whereas 68 studentsfelt that they
were not prepared by their teachers at school
for their university writing demands.

c. Competence in Various Aspects of
Writing

The students were asked to identify various
aspectsof writing that they usud|ly find difficult
in the process of writing. In order to find out
the problems faced by students at different
stages of writing, they were asked to indicate
their competence in those areas. The
competence levelswere graded on ascaleof 0
to 5 (5=Excellent; 4=Good; 3=Average;
2=Below average; 1=Poor).

RESPONSE DATA

32% | YeS

= No

Fig.2. Sudents competence in aspects
of writing

The first part of the question was about
planning writing, whichwas sub-divided into
generating ideas, identifying main and sub-
points, and developing the argument. The
second part was sub-divided into finding
sources of information, analyzing and
presenting data and graphi c representation of
text. The third part (writing it up) was sub-
divided into organizing the text, using
appropriate vocabulary, and effective use of
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connecting devices. The last part (grammar
and mechanics) dealt with punctuation,
writing grammaticaly correct sentences, and
the use of tenses.

The first part (planning writing) was found
to be problematic to the students in terms of
organizing the ideas and developing an
argument, as many studentsticked the option
‘average’ for these two aspects; 67 and 71
students indicated that organizing the ideas
and devel oping argumentswerethetwo areas
in which they experienced difficulty
respectively. Identifying main and sub-points,
on the other hand, wasfound to be easy for a
majority of the students; 68 students ticked

‘good’ for this aspect of writing.

Sixty-four students felt that graphic
representation of texts was less challenging
among the three aspects of writing given.
Fifty-seven students marked finding sources of
information as ‘average’ and 66 students felt
they werepoor in anadysing and presenting data.

Fifty-five and forty-seven students considered
themsel vesto be good in organising paragraphs
and using connective devices respectively.
However, using appropriate vocabulary was
rated as ‘poor’. This is an area of concern as
the students need to use avariety of vocabulary
for acoeptance and successin academic contexts
(SeeTablel).

Table 1. Students’ Competence in Various Aspects of Academic Writing

Planning Poor | Below | Average| Good | Excellent
Average

Generating & Organising ideas 5 62 16 11 06
Identifying main and sub-points 9 37 41 09 04
Developing argument 11 53 27 06 03
I nvestigating the question
Finding sources of information 16 35 37 10 02
Anadysing and presenting data 08 46 27 12 07
Graphic representation of text 16 34 29 15 06
Writing up
Organizing paragraphs 02 13 51 21 13
Using appropriate vocabulary 24 47 16 09 07
Effective use of connecting devices 05 33 27 22 13
Grammar and mechanics
Punctuation 21 43 24 08 04
Writing grammaticality correct sentences| 16 41 29 09 05
The use of tenses 21 49 17 10 03
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The last part of the question (grammar and
mechanics) wasagan an areaof concernamong
the students, as students tend to give more
importance to the content than the language.
The students were found to be *poor’ in writing
grammatically correct sentencesand intheuse
of tenses, whereasthey felt that their knowledge
of punctuation was ‘average’.

The students surveyed seemed to have
problemsin planning writing. As expressed
by the teachers, many studentsindicated that
organizing their ideas and developing an
argument are two factors in which they
experience difficulty. Identifying main and
sub-pointsisnot so challenging compared to
the other two aspects of writing for many of
the students. The students have stated that,
once the points are identified, it is not so
difficult for them to differentiate between
main points and the sub-points.

Graphic representation of texts was found to
belesschallenging compared to the other two
factors. Thiswas also found by the teachers.
The students are exposed to information
transfer skill at their school and +2 levels,
which makes them feel comfortable in this
area, whereasfinding sources of information
and analyzing the dataare not relatively new
but the exposure of the studentsto these areas
of writing isinadequate.

In respect of writing up, there was adifference
between English teachers and the students on
the latter’s skill of organising paragraphs. The
teachersfdt that the students were not good in
this area of writing, whereas the students felt
that they werequitegood. Theother two aspects
under this category were using appropriate
vocabulary and use of connectivedevices. The
students felt that they did not have problems

withtheuse of connectivedevices, but asfound
by their English teachers, they were not good
at the appropriate use of vocabulary. Use of
vocabulary poses difficulty to them asthey are
not competent in this aspect of writing.

Grammar and mechanics are areas of concern
to the students as pointed out by English
teachers. Though punctuation, writing
grammaticaly correct sentences, and the use
of tenses are not new to the students; most of
them felt that they were averagein these aress.
One of the general assumptions is that the
technica teachers overlook these aspects of
writing while eva uating student writing.

2. Importance, Nature and Frequency of
Academic Writing

a. Frequency of Academic Writing Tasks

This question (Q. 6) is about the frequency
of writing tasks the students experience as
part of their undergraduate engineering
course. Seventy-two students stated that they
were supposed to write very often, 23
students felt that they often encountered
academic writing tasks during their course,
and only 5 students felt that they rarely
needed to write.

RESPONSE DATA

H Very often
B Often

Rarely

Fig. 3. Frequency of academic
writing tasks
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b. Role of Academic Writing Skills in
Successful Completion of Course

The next general question was about the
students’ view of the importance of academic
writing skills for the successful completion
of their undergraduate engineering course.
The response of the studentsto this question
was almost unanimous, as 87 of them
believed that agood knowledge of academic
writing skills was very important for the
successful completion of the undergraduate
engineering course.

RESPONSE DATA

= Yes

No

Fig.4. Role of academic writing skillsin
successful completion of course

c. Nature of Writing at Undergraduate
Engineering L evel

This question was about the perceptions of
the undergraduate engineering students,
whether the writing at undergraduate
engineering level was different from the
writing that they had been exposed to before
entering the university. The students’
awareness about the writing tasks they had
till their intermediate and at the undergraduate
level were taken into consideration. Sixty-
nine students believed that the writing at
engineering level was not the same as their
writing at school and intermediate levels.
They felt that writing at the undergraduate
engineering level was comprehensive in

terms of quality and quantity. Only 34
students felt that the nature of writing at the
undergraduate level was the same as writing
at school and +2 levels.

RESPONSE DATA

s YES

No

Fig.5. Writing at undergraduate
engineering level

3. Academic Writing Requirements and
Feedback

a. Awareness of Academic Writing
Requirements

RESPONSE DATA

B Yes

No

Fig.6. Students’ awareness of the
academic writing requirements

The students were asked whether they were
aware of the academic writing requirements
of their programme, asthis awarenesson the
part of the students was very important in
fulfilling the academic writing requirements
successfully. Very often there exists a
communi cation gap between the studentsand
the teachers regarding the academic
requirements. The teachers do not always
clearly communicate to the students about
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these requirements. This gap could befilled
by the teachers by making the studentsaware
of what is expected of them in terms of
academic writing.

Fifty-seven studentsresponded that they were
not aware of the academic writing
requirements of their programme; the
remaining 43 students felt that they were
aware of their academic writing requirements
to be essential.

b. Feedback on Sudent Writing

RESPONSE DATA

Fig.7. Teachers’ feedback on student
writing

The next question was about feedback, which
is one of the important factors that are not
given due importance by the technical
teachers in general. Literature on student
writing emphasizes the role of feedback in
fine-tuning the writing skills of the students.
Effective feedback by the teachers on student
writing has the potential to bridge the gap
between the expectations of the teachersand
the students in terms of academic writing
reguirements.

In response to the question whether the
teachers comment on their writing, 60
students said that their teachers did not
usually give feedback on their writing by
evaluating and commenting; 39 students

responded that they generally received
feedback on their writing by the teachers.

4. Relevance of the Proposed Course and
Suggestions

a. Need for a Coursein Academic Writing

RESPONSE DATA

B Yes
B No

Fig.8. Importance of academic writing
course

This question was aimed at knowing the
students’ opinion on the need for a course in
academic writing in the first year of their
four-year undergraduate engineering course.
Since the target group is the students, it was
felt that their views are important in the
designing of the proposed writing course. The
students unanimously expressed their view
that a course in academic writing would
immensely benefit them by helping them in
successfully accomplishing the writing
requirements of the course; 87 students
welcomed the proposal for a course in
academic writing.

b. Writing Tasks to be Included in the
Course

This question was asked to identify the
academic writing needs of the students. The
students were asked to mark the academic
writing tasksthat they wanted to beincluded
in the proposed writing course. The list
included many writing tasks that are usually
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set in the context of undergraduate
engineering education. Apart from the tasks
mentioned, the students were also given an
option (‘others’), where they could include
anything that was not specified in thelist.

Thisquestion, which wasacommon question
in both the teacher and the student
questionnaires, was felt to be important, as
the inputs given by the student community
would be useful in identifying the writing
tasksthat are to be included in the proposed
course. The students ticked all the writing
tasks that were given in the tabular format,
starting from an essay to a wide variety of
writing tasks like research articles.

The students’ preference for writing tasks like
essays and laboratory reports was nearly cent
percent. Thisistrue as essays and laboratory

reports constituteamajor part of their writing
throughout their four-year undergraduate
course. They arefollowed by project reports,
technical reports, presentations, letters, etc.
Their preference for research articles, case
studies, and thesiswriting was|ow, but these
are also important.

Eighty-nine students preferred essays, 91
laboratory reports, 78 technical reports, and
81 project reports. Research articles did not
find much response from the students, asonly
31 of them ticked the option. Conference
papers, presentations, and letters got good
responses as 47, 59 and 62 students felt that
they needed these writing tasks in the
proposed academic writing course. The other
writing tasks selected were memos by 44
students, case studies by 34, and thesis
writing by 17 students.

100

Fig.9. Writing tasksfor inclusion in the cour se

Findings

The students’ responses mainly focused on
theimportance of and difficultiesinacquiring
academic writing skills, the role of their
school teachers in preparing them for

university writing demands, their awareness
of academic writing requirements and
teachers’ feedback, and finally, their views
on the proposed academic writing course and
suggestions.
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a. Students’ Academic Writing
Competence and School Teachers’
Contribution

According to most of the students, good
academic writing skills areimportant for the
successful completion of their studies. The
students encounter various problemsin their
academic writing, right from the stage of
planning to the final draft. The schooal,
according to the majority of the students, has
played a limited role in preparing them for
the writing demands of the university. In
response to the question, whether the nature
of writing at undergraduate engineering level
is different from the writing that they have
been exposed toin their schoals, the students
felt that demands of writing at school were
very different in nature. Undergraduate
engineering course demands a wide variety
of writing tasksthat form apart of the course
ranging from an academic essay to project
reports.

b. Importance, Nature and Frequency of
Academic Writing

The questions that were asked under this
category received positiveresponsesfrom the
students in respect of the proposed coursein
academic writing. The students have
responded that good academic writing skills
are very important in successful completion
of the undergraduate engineering course.
According to them, the nature of writing at
undergraduate level isdifferent from thekind
of writing they were exposed to in their pre-
university education. The students have aso
said that they need to write a variety of
academic writing tasks during their
undergraduate engineering course.

c. Academic Writing Requirements and
Feedback

In response to their awareness of academic
writing requirements, many of the students
seem to have different opinions. The students
arenot clearly aware of the academic writing
requirements. This communication gap
between the students and the teachersisa so
contributing to the students’ problems in
academic writing. The teachers need to
provide feedback regularly on the written
texts produced by the students. Students have
their own attitudes and perceptions about the
feedback they receive on their writing.

Learners are always to be treated as active
participants who view all comments about
their work as valuable, useful, and helpful
for improving their writing (Hyland, 2006).
Studies carried out in the area of students’
perceptions and preferences of the kinds of
feedback have demonstrated that students
possess very strong views about thetypes and
amount of feedback offered by their teachers
(Ferris, 1995).

d. Relevance of the Proposed Course and
Suggestions

Almost all the students expressed the view
that a course in academic writing would
definitely help them to cope with the
academic writing demands of the
undergraduate course. The students’
responses to the questionnaire have given
valuable information on various aspects of
writing. A majority of the studentswelcomed
the proposed course in academic writing.

The study on students’ perceptions and
beliefs has revealed that knowing students’
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perceptions and beliefscan play acrucid role
in developing the right course to meet their
needs. The questionnaire used to survey the
academic writing competence of the students
has al so served an additional purpose. Apart
from collecting information on academic
writing, it has also been useful in raising the
students’ awareness about specific issues in
academic literacy and writing. The
completion of thisquestionnaireis, therefore,
considered to be important in establishing a
relationship with the students, which will
help in communicating to them that their
needs and expectations are given due
consideration in designing a writing course
for them.

Conclusion

A majority of the students have felt that they
are either poor or average in their academic
writing competence. Itisclearly evident from
the students’ response that academic writing
is very important to them. Most of the
students have also favoured the need for a
course in academic writing. They feel that
the introduction of a course in academic
writing for the undergraduate engineering
students will equip them with academic
writing skills.
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The Sory of English 7: The Great Vowel Shift

CALal

A few significant sound changes took place
in the period of transition from Middle
English to Early Modern English starting
around 1350 CE. Themost significant of this
was the Great Vowel Shift, a process which
went on till around 1700 CE, which marks
the end of Early Modern English. The Great
Vowel Shift affected the English sound
system so much that the English of Chaucer
is very much different from that of
Shakespeare, whereas the differences
between Elizabethan English and Modern
English arefar fewer. Thischangewascalled
the Great Vowel Shift (GV S) because of the
fundamental manner in which the ME vowel
system was altered by it.

We do not have definite information about
what caused the GV'S, though the changes

Front

I p -

SNk

Close
‘:.',___ ——

Close-mid '--:__e'

e |
Open-mid t

Central

e .i',. < 1: a: :P'J

in English phonology that began inthe Old
English period itself and augmented to a
very high degree by the Norman Conquest,
might be held accountable on abasic level.
The GVS caused ME long vowels to be
pronounced with agreater elevation of the
tongue and closing of the mouth. All the
seven ME long vowels became closer in
guality, and those already as close as they
could be became diphthongs. Changes took
place both among the back and front
vowels. This is considered to be an
isolative change, though ongoing linguistic
research might throw up new clues that
indicate otherwise.

The seven long vowels of Middle English,
which were particularly affected by the GV'S,
are described in the diagram below.

Back

=1l
0 Close-mid

Open-mid

Open a

Bl o

fa:/

ME long front vowels: close - /i:/, close-mid - /e:/, open-mud - /£:/, open central -

ME long back vowels: close - /u:/, close-mid - /0:/, open-mid - /3:/
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For those who are not familiar with vowel
positions, here is a note that will help them
understand the figure better. The geometric
figure represents the space available in the
oral cavity for the human tongue to move
while producing vowel sounds, with Front,
Central and Back indicating the front,
central and back parts of the tongue. In
‘open’ position, the tongue is as low as it
can be in the production of vowel sounds,
and in the ‘close’ position it is as high as it
can be towards the roof of the mouth, leav-
ing minimal space for the air from the lungs
to flow freely. ‘Open-mid’ position is a little
above the ‘Open’ position, and ‘Close-mid’
1s a bit below the ‘Close’ position. The
diagram shows the Cardinal Vowel posi-
tions, which helps us describe the position
of articulation of any vowel sound. The
seven long ME vowels are represented here
and their quality is different from their
Modern English equivalents in varying
degrees.

The changes of these ME vowel sounds
under the GVS can be summarised as
follows with examples. The changes
happened very slowly, over several centu-
ries from say 1350 to 1700 CE, not neces-
sarily in any particular sequence.

1. The half open /3:/ sound, found in ME
words like goat and hope became a close /o0:/
sound. The /o:/later evolved into the diph-
thong /ou/, which has since become /av/ as
used now. Change - 3: > 0: > ou > Ju.

2. The ME /o:/, on the other hand, became
the /u:/ sound heard in words like hu:s and
mu:s. M.E /u:/ evolved into a diphthong;

probably /au/ at first and by the seventeenth
century reached its present day quality /au/
asin house. Change- o: > u: > au > au.

3. Middle English /a:/ used in bake and
dame became closer, to /e:/ and then it got
further close and became /e:/ and later got

diphthongized to modern /er/. Change - a:
> g >e:>el

4. Middle English /e:/ used in meet, green
and deed had become /i:/ as we hear it now.
Change- e >i..

5. M.E /i:/ used in mice, five became diph-
thongized to /ar/ and then to /ai/. Changei:
>Q31> al

6. Middle English open vowe /e:/, (which
was similar to modern /e/ sound, only a bit
more open and long in quality), probably
became/e:/, (whichissimilar to modern/i:/,
only alittleless close in quality.)

This image shows al the changes, except
the later developments of /ar/ from /a1/, and
/au/ from /av/.

i: —= al

XN ra
R /

£ 2.

N\

d.

Changes other than the GV S

There are comparatively fewer changesinthe
ME short vowels and consonants. One
notable change in the former was the
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deviation of the phoneme /a/ from /u/. In
ME, there was no /a/ sound, so cut was
pronounced as /kut/. In the seventeenth
century, there developed /A/, which took
over /u/ except in certain words where the
/v/ sound was retained due to the influence
of neighbouring labial consonants or /I/:
full, bull, etc.

In consonants, /w/ sound was lost in words
like sword and two; the final /b/ sound was
lost in words like climb, comb, and lamb.
ME words like fader and hider became
father and hither; the /h/ sound was lost in
words like light, eight, and height. Also, the
initial ‘k’ sound was lost in knee and knight,
and the /t/ sound was lost in words like

castle, bristle, Christmas, and soften.

All these changes resulted in the total loss
of the phonetic quality of the English
language. The spelling of English had
become generaly fixed before these
changes operated to the full, and was not
modified when the quality of the sounds
discussed above changed. In the following
part in this series, we will look at the impact
of Renaissance on the English language.

Dr CALal, Professor of English, Univer -
sity of Kerala, Thiruvananthapuram
[Editor’s Note: This is part of a series of
articles tracing the history of the English
language, to be continued in this column.]

English Central (http://www.englishcentral.com/)

facilities for language learning.
Online Voice Recording Tools
Audiopal (http://www.audiopal .com)
Vocar oo (http://vocaroo.com/)

SOME USEFUL WEB TOOLSFOR SPEAKING SKILLS

English Central isavideo site bringing voice to learners. It makes use of both speech recognition and text-to-speech

Both Audiopal and Vocaroo are very simple voice recording tools. You don’t need to sign up in these sites. You can
record your speech and download it as an mp3 file from these sites. You can preview your recording and can email it
to anyone right from these sites. Additionally, Audiopal offers some more facilities. You can record your speech by
making phone calls to the numbers given in Audiopal .

Podcasting Tools

Podomatic (http://www.podomatic.com)

Spreaker (http://www.spreaker.com)

Audioboom (https.//audioboom.com)

A podcast isan audio broadcast over the web. It isbroken up into parts or episodes. Most podcasts are similar to news
radio programs and deliver information on aregular basis, but they can also be comedy shows, special music broadcasts
or talks. You as ateacher can set up a podcasting channel in Podomatic, Spreaker, or Audioboom.

Voki (http://www.voki.com)

Voki lets you create customized speaking characters. Voki can be an effective tool to practise speaking skills in
literature classes. It encourages creativity and interactivity in your classes.

WhatsApp groups

Whatsapp offers another opportunity for language learners to practise their speaking skills. Teachers can create a
WhatsApp group for their classes. Learners can record their speeches (up to 1 minute) and can share them in the
group. This allows interactivity and peer support in your speaking skills class.

[Contributed by Dr. Xavier Pradeep Singh, Dept of English, St Joseph’s College, Trichy]
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BOOK REVIEW

Maley, Alan (Ed.). (2019). Developing
expertise through experience. British
Council.

ISBN: 978-0-86355-951-8

Imprint: British Council Global English
Publisher: The British Council

Format: Paperback / softback

[Available for download at: https://
www.teachingenglish.org.uk/sites/teacheng/
files/ K033 _Developing_
Expertise Experience Web_0.pdf]
Published: 31/08/2019

How important isit for teachersto reflect on
their own experiences as learners and
teachers? Why isitimportant for teachersto
conceptualize and theorize their practices?
How do teachers’ beliefs, values, and
experiences contribute to their personal and
professional development? These questions
have been raised by teachersat different times
in various forums.

The book Developing expertise through
experienceedited by AlanMaey isacollection
of learning, teaching, and training experiences,
reflections, and narratives of twenty
professionals based on Prabhu’s concept of
‘the teacher’s sense of plausibility’ (Prabhu,
1987). In the foreword, Prabhu defines
plausibility as “a feeling or perception that
occursto one, not something that can beamed
at, worked for, or predicted.” He further
explains that “plausibility is commonly seen
as a state of knowledge short of certainty.”
Differentiating ‘certainty’ from “plausibility’,
he states that “certainty signals an end point,
while plausibility is always a stage in
understanding that can change and develop

infinitely”. In another article, Plausibility, in
the book Perceptions of Language Pedagogy
(2019), he elaborates it: “Plausibility is not a
fixed concept but adevel oping perception. As
long as one maintains what | have caled an
alertness to events, such perceptions can
gradually lead one to a clearer and more
comprehensive view.”

Both Prabhu and Maley believethat teachers/
professionals, by sharing their personal
perceptions of plausibility and personal
theory of teaching with fellow teachers, can
help everyonein the profession have asense
of self-worth as teachers. So the am of the
book, according to Maley, is to explore how
teachers’ accumulated experiences and
reflections enable them to build a personal
theory of teaching action. In other words, the
book is an exploration, amplification, and
celebration of Prabhu’s notion of ‘the
teacher’s sense of plausibility’. For every
teacher and trainer, their values, beliefs, and
experiences matter asthesefactorslead them
to become professionals.

Twenty contributors, carefully chosen from
a wide range of countries and different
teaching contexts, age, gender, and length of
teaching experience, have shared their
personal histories of people who inspired
them, certain critical moments that shaped
their beliefs, publications that influenced
their thinking, and various other factors that
contributed to their professional growth and
development of apersonal theory of teaching.

While reading the narratives of the
contributors, readers can relate to their
experiences and bring back to mind their own
experience of how they learned and how they
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were influenced by various factors such as
personalities, books, and incidents. The book
hasalot of interesting and insightful anecdotes
and can help readers sharpen their perceptions.

Besides a detailed foreword on the value of
shared experiences by Prabhu and an
introduction by Maley, the book has twenty
chapters by twenty professionals from
different parts of the world.

In the first chapter, Robert Bellarmine, who
served the British Council Division, South India,
as English Studies Officer (ESO) and later as
examiner and examiner-trainer for the
Cambridge ESOL examinations, discusses the
development of his sense of plausibility and its
implications in a detailed manner. He narrates
his experience of how he developed his
‘teacher’s sense of plausibility’ (TSOP) at various
stages and shares how his face-to-face
interactions with Prabhu shaped his thinking.
Bdlarminegivesalis of beiefsheacquired after
becoming ateacher, and the sdient onesare:

(1) Good teachers of English transcend the
prescribed texts and bring in stories,
anecdotes, and the like connected with
the texts and classroom incidents.

(2) Most good teachers have or develop a
sense of humour. (They need it to
survivel)

(3) The procedural syllabus consisting of
cognitive tasks is much more effective
than the communicative, functiona, and
structural syllabuses.

John F Fanselow, Professor Emeritus at
Teachers College, Columbia University,
narrates his experience of how his earliest
experiences of language learning and
education have affected his current views and
practices. He says how the words ‘You can

change the world, but please don’t unless you
know what you are doing!” he heard in a talk
about bullying and school shootings
resonated with him and prompted him to
write the book Small Changes in Teaching,
Big Resultsin Learning (2018). The message
is that teachers should know what they are
doing in order to be real transformers.

From little stepsto giant strides. The story of
my professional journey is quite an inspiring
narrative by an African teacher. Kuchah
Kuchah, currently the President of the IATEFL,
was born and raised in Cameroon, where he
had limited learning resources and challenging
experiences. Henarratesbeautifully how hewas
able to overcome challenging situations and
achieve his professional development in
Cameroon and, after moving to the University
of Warwick, to study for an MA in EYL.
Kuchah shares his experience of how he was
able to know the difference between ‘pedagogy
of autonomy’ and ‘pedagogy for autonomy’ and
realize the importance of theorizing from
practice: “It may, therefore, sometimes be more
useful to encourage teachers to theorize from
theair practice (Kumaravadivelu, 2001; Ramani,
1987) than to expect them to implement some
learned theory.”

Christine CM Goh, Professor of Linguistics
and Language Education at Singapore’s
National Institute of Education, Nanyang
Technological University, introspecting on
her professional journey, saysthat two kinds
of knowledge haveinfluenced her beliefsand
practice: documented knowledge and
practical knowledge, which she describes as
knowledge that she co-constructed with her
peersand her studentsin her daily enactment
of teaching and learning in the workplace.

Dr Phuong Le, PhuYen University in Central
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Vietnam, shares how she developed herself
professionally at different stagesin different
places while interacting with people of
different nationalities and cultures. Her
beliefs about language and learning
languages include:

(1) Language and culture cannot be separated.

(2) Knowing another language can change a
person’s viewpoints and lifestyles.

(3) The more fun learners have in learning,
the more success they have as learners.

The experiences and reflections of other
contributors including Tessa Woodward,
Adrian Underhill, and Fauzia Shamim are
also noteworthy. It is clear that all these
experts have developed their expertise
through experience and exchange of their
reflectionson their professional devel opment
can definitely enlarge and sharpen other
practitioners’ perceptions.

The objective of the book is achieved as the
contributors, who have decades of experience
in language education, have shared their
sense of plausibility and how their
experiences and beliefs have helped them
reach their professional goal in an engaging
and convincing manner. Each article, written
in a simple and non-academic style, offers
insights into language learning, language
teaching, and professional development.
Stating that the underlying theme of the book
isthe significance of experience, Maley has
summarized, in a systematic way, the
recurrent themes in the twenty chapters to
show how a number of thematic threads
weave the narrative together. It appears as a
part in the Introduction. It would have been
better if it had appeared asaseparate and last
chapter of the volume.

To take it forward and include this in
professional development training, Maley
suggests arange of CPD activities at: https./
Iwww.teachingenglish.org.uk/sites/teacheng/
files/e-file.pdf. They are useful CPD
activities.

Albert Einstein has rightly said that “The only
source of knowledge is experience” and it is
essential to value the experience of ELT
practitioners and professionals in order to
generateideasand createknowledge. Itisaso
important to pay attention to personal
experiences of learnersand teachersin teacher
education. Exchange of persona stories can
be a rewarding experience for teachers.
Andrew Wright, one of the contributors, asks
the right question: “Experiencing and studying
language both have their parts to play. But if
we have two legs, why hop?”

I believe that “experience is a lesson of the
past to lessen the burden of the future”
(Michadl Sage) and the experiences shared
by the ELT practitioners can give us insight
into English language education. The
contributorshave given their own perceptions
and beliefs about language and language
learning. As ‘plausibility’ is not “certainty’,
it is always good to be critica and develop
our own personal theory of teaching.

| am not sure whether any such book which
values teachers’ personal experiences is
availablein the market. The book deservesa
place in the bookshelves of passionate
teachers of English, teacher trainers, and
teacher educators, asit can motivate everyone
in the profession to become a reflective
practitioner and professional.

Dr Albert P’Rayan, ELT resource person and
columnist.

Emalil: rayana @yahoo.co.uk
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ELT@I at the TESOL Affiliate Network Forum 2020

Hello and welcome to everyone present at
this forum, and Namaste!

| am Professor Ramani and | proudly
represent the English Language Teachers’
Association of India(ELT@I), an affiliate of
TESOL, at this TESOL Affiliates Network
Forum 2020.

A brief note on ELT@I: Our association, the
oldest professional association of English
teachers in India and perhaps in the world,
with over four thousand members and fifty
chapters across the country, organized its
golden jubilee annual conferencelast October
and its peer-reviewed, flagship journal,
Journal of English Language Teaching
(JELT), published its golden jubilee number
in2015. Thejournal and the association were
both launched by Padmashree S. Natargjan,
a great educationist from Madras, the
bimonthly journal much earlier than the
formal association.

ELT@I has been offering its services in al
areasrelatingto English studiesin India. Over
the years, it has conducted and supported
hundreds of workshops, seminars, and
conferences at local, regional, and national
level on a variety of themes and topics of
relevance. It has thus provided severa fora,
including the journal, for English teachers
and researchers in English language studies
nationwide, to share their views, practices,
and perspectives with fellow teachers across
the country. Events conducted in recent years
include face-to-face workshops on virtua
learning, blended learning, flipped
classrooms, use of digital tools for teaching
and learning in the 21st century, and so on.

In the wake of the current lockdown
necessitated by the spread of the Corona-19
virus, ELT@I has taken the initiative to
conduct online professional development
programs and, on this occasion, | would like
to share our experience of conducting two
such programs.

The first was a free, six-week online
workshop on Shakespeare conducted using
Edmodo and thirty-five English teachers
across the country registered for this. The
following topics are covered in this
workshop:

1. Getting to know King Lear,
2. Notes on The Tempest,

3. Enduring relevance of Much Ado About
Nothing,

4. Coriolanus: Critical observations, and

5. Developing sensitivity to literature
through The Merchant of Venice.

The main posts on these topics were made
by four senior teachers acting as resource
persons and these were followed by
discussionsthrough online posts on the same
platform.

The other program recently started is afree,
twelve-week online refresher course using
the same tool, Edmodo, and the topics being
covered include:

1. Continuing professional development,
2. Learning strategies and learning styles,

3. Action research,
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4. Class management,
5. Time management,

6. Cateringforindividual differencesamong
learnersin the class, and

7. Professional etiquette.

Eighty-seven members of ELT@I have
registered for this online course, with eight
presenters as resource persons, obviously an
increase in the number of participants and
presenters.

We are planning to conduct more coursesand
workshops online. The response to both the
online programs has been reasonably good.
It has, however, to be noted that the quality
and quantity of interaction could beimproved
by introducing more online programs and
suggesting how to have meaningful and
productive discussionsonline. Besides, more
and more practising teachers should be

encouraged to become online learners as a
significant step towards their own
professional development.

P. N. Ramani

ELT@I, INDIA

[Editor’s Note: This is the text of the
presentation made on behalf of ELTAI, an
Affiliateof TESOL International Association,
at the TESOL Affiliate Network Forum 2020
heldonlineat 10am (EST) {7.30 pm | ST} on
April 20th, 2020. There was another online
session at 3.30 pm (EST) on April 22nd. The
presenter isgrateful to ELTAI for nominating
him to represent ELTAI at this event.
The TEN affiliates, which participated in
the Forum spread over the two days were:
BETA; CATESOL; ELTAI; GATESOL;
NILETESOL; NYSTESOL; SPELT, TESOL
Greece; TESOLANZ; and TEX TESOL ||
(Sant Antonio).]

LETTERSTO THE EDITOR
Membersof ELTAI who read the contributionsto the journal arefreeto give
their views on the contents of the articles/papers published here. The letters
should reach ELTAI (eltai_india@yahoo.co.in) with Cc to the Editor
(ramanipn@gmail.com) within amonth from the date of receipt of thejournal.
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Reading Activity

Argumentative Writing — Using a Graphic Organizer (Fishbone)*

K. Elango

Objective

To enable readers to enhance their
comprehension skill and, more importantly,
retention skill, asit has become challenging
these days.

Participation: Individua
Material

Any argumentative piece of writing, for
example, “Impacts on Social Network Using
Cell Phone” Source: https://ifpgod.word
press.com/about/impact-on-soci al-network/

Procedure

» Gothroughtheessay rapidly to get asense
of the writer’s ideas, for and against the
impact of cell phones on our social
networking, the way they are structured,

and his standpoint.

Make your second reading intensive and
take notes by sorting ideas on both sides.

Arrange the ideas of for and against and
match the exact contradictions, even if
they appear in different parts of the text.

Download/draw afishbonediagramand place
these ideas along each bone — all the ideas
supportingtheproposition at thetop and those
agand it a the bottom. Take careto placethe
ideas opposing each other on either Sde. You
may retaninterestingexpressonsof thewriter
for their origind flavour.

Thefinished fishbone organi zer enablesyou
to make the writer’s standpoint clear and to
infer whether it is balanced or lopsided.

You may either agree or disagree with the
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views of the writer and understand the
strength of his arguments.

» As areflective reader, you can build up
his arguments on the topic. The benefit of
familiarizing yourself with others’ ideas
isthat they can act aspromptsto formulate
and expand your own ideas.

L earning Outcomes

1. Readers realize that they need to read
carefully toidentify whether thewriter has
any viewpoint and drives it home to
influencethereaders, abeit implicitly. The
writer’s arguments can play a catalytic role
in making one formulate one’s own ideas.

2. Readers recognize that a collective
presentation of them in a visual form
rather than the arrangement of ideasin a
linear form can help them to hold on to
them in their memory for long.

Further Reading

Any polemical text, consciously focusing on
identifying the writer’s position and
generating one’s own Views.

*Fishbone diagram:

This graphic organiser is ideal for visualy
representing argumentativeideas, identifying
the writer’s standpoint and expressing one’s
own views.

Note on the essay: “lmpacts on
Social Network Using Cell Phone”.

Source: https://ifpgod.wordpress.com/about/
impact-on-social-network/

It isan interesting essay, which examinesthe
impact of cell phones on our social
networking. Against the popular surveys
sponsored by cell phone companies, the
writer attempts to dig beneath the data to

establish the negativeimpact. It isabaanced
piece of writing, which considers both the
sides. Reading it is rewarding.
Significance of Retention

A feature that characterizes good learning
is the ability to store information in long
term memory and recall it promptly when
required. This has become areal challenge
to a majority of learners in the tech-driven
age. Besides, the West does not emphasize
it much as a learning process and the
technological devices have now become
more handy to store, with the result that
more and more learners seem to be losing
their ability to retain information as
knowledge. Hence, this skill has to be
cultivated rigorously among learners to
make them better learners and leading to
better communication skills.

Thefollowing research-proven strategies can
effectively improve memory, enhancerecall,
and increase retention of information:
Focus your attention.

Avoid cramming.

Structure and organize.

Use mnemonic devices.

Elaborate and rehearse.

Visualize concepts.

Relate new information to things you
already know.

8. Read out loud.

(Source: https://www.verywellmind.com/
great-ways-to-improve-your-memory-
2795356)

Dr. K. Elango, Nationa Secretary, ELTAI &
(Formerly) Professor of English, Anna
University.

Email: elangoela@rediffmail.com

No o~ wbdhPRE
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Journal of English Language Teaching (JELT) — ISSN-0973-5208
[A publication of the English Language Teachers’ Association of India (ELTAI)]

Manuscript Submission Guidelines

SUBMISSIONS

The JELT isan international, peer-reviewed
journal published by the English Language
Teachers’ Association of India based at
Chennai, Tamil Nadu, India, but with about
50 chaptersin different parts of India.

The JELT is published six times a year —
February, April, June, August, October and
December. The overall aim of the journal is
to promote the professional development of
itsreaders, namely English teachersteaching
at al levels, researchers and teacher trainers
around the world. The journal, therefore,
accepts submissionson all aspectsand issues
relating to the teaching and learning of
English in ESL settings.

CRITERIA FOR EVALUATING
SUBMISSIONS

Each submission will be evaluated for its
suitability for publication in terms of the
following criteria.

The article should:

» Reflect current theories and practices in
English language teaching.

« Be relevant and appeal to the wide
readership of thejournal.

* Be well written and organized, with
sufficient explanation and examples to
enable readers to apply the ideas and
insights in their own classes.

» Discuss the topic in the context of other

work related to the topic.

» Bewritten in clear and concise language,
making it easy to read.

Please see the checklist for reviewing
manuscripts given at the end of these
guidelines.

GUIDELINESFOR SUBMISSIONS

Thereisno specific deadlinefor manuscript
submissionsfor each issueand authorsmay
send their submissions anytime.

Authors are expected to follow strictly the
following guidelines while preparing their
articlesfor submission:

1. The article should not have been
published previously in any form (print
or online). A short declaration to this
effect should be given on aseparate page
at the beginning of the article submitted.

2. The maximum length of the article
including figures and tables should be
2000 words (excluding the abstract). The
manuscript should contain an abstract
in 100-150 words).

3. All pages should be double-spaced with
aclear margin of 1inch on al sides.

4. The title should be brief and focused,
not broad or vague.

5. The article should carry only the title,
abstract and the main paper.

6. The title, author(s)’ name(s) [the last
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10.

11.

Journal of English Language Teaching, Vol. 62, No. 2, Mar.-Apr. 2020

namefirst], affiliation [i.e., the name of
institution(s) the author(s) belong(s) to;
city, country] and email address should
be provided on a separate cover sheet
for the article. Please note that the
author(s) need NOT send their
photo(s).

Only sources cited in the article should
be listed as references at the end of the
article.

The article should use the author-date
format for citationsand references(e.g.,
Anderson 1997; Anderson 1997, p.17).
See the Chicago Manual of Syle (15"
edn.) for more details and examples.

The tables and figures used in the
manuscript should have numbers in
sequence and clear, descriptive titles.
Thetitles should appear abovethetables
and below thefigures. Thetables should
NOT be sent asimages, the contents of
the tables should be typed and included
in the manuscript.

If authentic samples of students’ written
output are included, they should be
typed. The scanned copies of such
material should be sent separately as
attachments for verification.

A list of al the references cited in the
text should be given at the end of the
article.

- In each reference, only the author’s last
name and initials are to be provided.

- The year is placed after the author’s
name.

- Only the first word of the title and the

sub-title (after a colon) are capitalized
along with proper nouns.

- Titles of books and journals should be
initalics.

- Quotation marks are not to be used in
thetitle.

- For electronic sources such aswebsites,
the date of accessing the source should
be given in brackets after the URL.

12. Thefilenameof thearticle in MSWord

format) sent as an email attachment
should contain key wordsfrom thetitle
and the (lead) author’s name.

CHECKLIST FOR MANUSCRIPT
REVIEW

1.

8.

Does this article present and/or discuss
issues that are important and relevant
to the teaching and learning of English
in an ESL/EFL context?

Is the title clear, short and appropriate
for the content of the article?

Istheabstract brief, clear, inclusiveand
cond stent with the content of the article?

Istheintroduction relevant, meaningful
and purposeful ?

Is the literature review relevant to the
article and focussed?

Does the article establish a clear
rationale for the study and state the
problem clearly?

Are the techniques and tools used
appropriate for the study?

Are the results clearly presented and

a7



discussed? on the topic?

Are the findings based on a robust 11. Are implications of the findings

analysis of the data and clearly discussed in the article?
resented? :
P 12. Arethereferencesappropriate, current,
10. Are the conclusions appropriate and sufficient and consistent with in-text
reasonable, and linked to other studies citations?

Consultancy Servicesby ELTAI

ELTAI is happy to announce its consultancy services in any area of teaching English,
especially the use of technological tools for the teaching and learning of communication
skillsin English. The consultancy will specifically provide resource personsfor conducting
training workshopson virtual learning, covering the use of digital toolsfor teaching English
in the context of the 21st century, including the following:

Virtual Classroom

Wiki

Google Drive

Google and Yahoo Groups
Blogging

Socia Networking
Mobile Learning

Flipped Classroom

ELTAI resource persons may al so conduct workshops on using thesetoolsand technological
resources for developing specific language skills, i.e. listening, speaking, reading and
writing, as well as teaching vocabulary and grammar interactively and in context.

Institutions which require consultancy in these areas may write to Prof. S. Rajagopalan at
eltai_india@yahoo.co.in with CC to Dr. P. N. Ramani at ramanipn@gmail.com.

ELTAI also encouragesits membersto design and undertake action research (AR) projects
at school and college levels and will be happy to support such projectsfinancialy asand
when such proposals are called for and to the extent possible. After announcements to
this effect, teachers may submit their AR project proposalsto either Prof. Rgjagopalan or
Dr Ramani, asindicated.
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